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Abstract 
The objective of this research is to investigate if using of Annotating Text Strategy 
can improve reading comprehension of Grade X students of SMA Negeri 1 Toili. The design 
was a quasi-experimental research design which involved two groups student as experimental 
group and control group. The samples of this research were X Mia 1 as the experimental 
group with 30 students and X Mia 2 as the control group with 30 students, which selected by 
purposive sampling technique. The instrument which used in collecting data was pre-test and 
post-test. The pre-test was used to measure the prior skill of the students in reading 
comprehension and post-test was used to measure the students’ improvement after the 
treatment by using Annotating Text Strategy. The researcher computed the data and found 
that the value of the t-counted (17) was greater that t-table (2.001). It confirms that the 
research hypothesis is accepted. It implies that the using Annotating Text Strategy can 
improve reading comprehension of Grade X students at SMA Negeri 1 Toili. 
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Abstrak 
Tujuan dari penelitian ini adalah untuk menyelidiki bahwa penggunaan strategi teks 
penjelasan dapat meningkatkan pemahaman membaca siswa kelas X di SMA Negeri 1 Toili. 
Penelitian ini menggunakan desain quasi-eksperimental yang melibatkan dua kelompok siswa 
sebagai kelompok eksperimental dan kelompok kontrol. Sampel dari penelitian ini adalah 
kelas X MIA 1 sebagai kelompok eksperimental dengan 30 siswa dan kelas X MIA 2 sebagai 
kelompok kontrol dengan 30 siswa, yang dipilih memalui teknik purposive sampling. 
Instrument yang digunakan untuk mengumpulkan data adalah tes awal dan tes akhir. Tes 
awal digunakan untuk mengukur pengetahuan awal siswa terhadap pemahaman membaca, 
dan tes akhir digunakan untuk mengukur peningkatan siswa setelah diberikan perlakuan 
dengan menggunakan strategi teks penjelasan. Peneliti menghitung data dan mengetahui 
bahwa nilai dari t-hitung (17) lebih besar dari nilai t-tabel (2.001). Hal ini menegaskan 
bahwa hipotesis penelitian diterima. Hal ini menyiratkan bahwa penggunaan strategi teks 
penjelasan dapat meningkatkan pemahaman membaca  siswa kela X di SMA Negeri 1 Toili. 
 
Kata kunci: Strategi Teks Penjelasan, Meningkatkan, dan Pemahaman Membaca 
 
 
 
 
       
INTRODUCTION 
 Reading is absolutely needed by foreign language students because it is an important part 
to be mastered in language learning. In reading students do not only need to recognize and 
read the printed words on the page, but they also need to comprehend what those words mean 
as a whole. As students in learning English, they are learning the language skills. In reading 
certain text  students  should  have prior knowledge, interest, and awareness to understand the 
messages or ideas display in written text (reading). The way students reading also  determines 
his or her proficiency comprehension whether he or she read seriously, knowing the strategy 
of good reading and choosing the reading material based on his or her need. Anyhow students 
should keep in his or her mind that reading as his or her need because without reading the 
students will be poor in information, ideas, news, stories, and also in thinking quality. 
Teaching reading is teacher’s way to help students to comprehend text easily. The 
purpose of teaching reading is to increase students’ abilities, attitude and skill by getting 
information from written materials. Students are expected to comprehend English in learning 
process. They need to understand all skill include reading in order to make the learning 
process runs well. Moreover, teacher should have ability and knowledge to give the material 
because it can help teacher in teaching reading.  
Especially in reading  English  process, sometimes the teacher feels easy to teach some 
students who have a good understanding in learning English. On the other hand, teacher may 
have difficulties to teach the other students who have low ability in understanding English. 
Generally, the students have opinion that English is the most challenging subject.  
In senior high school, reading skill should be learned by the students. In line with 
curriculum 2013, it is suggested that senior high school students must be able to communicate 
in oral and written text such as narrative, descriptive, recount, procedure, analytical 
exposition, news item and report by stressing on the interpersonal complex meaning and 
variety of textual meaning (Kemendikbud, 2014). Ministry of Education has decided that 
English becomes one of the subjects that should be examined in National Examination. There 
are four skills that students of a foreign language need to master. They are listening, reading, 
speaking, and writing. But, some of students think that reading is more difficult than other 
skills. It happens because the students do not only have to master the structure of sentence in a 
text but also to comprehend the meaning explicitly and implicitly. 
Based on the researcher’s preliminary observation to Grade X students and 
interviewed three English teachers of SMA Negeri 1 Toili, the researcher found some general 
difficulties in learning English especially in learning reading. Those problems were the 
students lacked of vocabulary and lazy to used dictionary in learning English process so that 
they had to struggle when they were asked to comprehend a text. Next, the students had 
lacked of interest to learn English because they felt English lesson was difficult to learn and 
students lacked of background knowledge. They were confused about what the aim of reading 
the text was. Sometimes they just paid attention to the meaning of word one by one rather 
than understanding the whole sentences contextually. Also, they spent much time to 
accomplish the assignments. They still did not know how to make their time be efficient. 
Among numerous proposed strategy in teaching English, the researcher used 
Annotating text strategy is an interactive strategy. Annotating text strategy is an interactive 
strategy which helps readers to comprehend the text in this strategy, the students can use some 
codes or symbols to remark word, or sentence that the students feel unclear after students read 
it. The researcher found out that the strategy improved the reading comprehension of the 
students. This strategy helps teacher to improve students’ reading ability, especially to 
activating students’ background knowledge becomes an active reader. Moreover, Annotating 
Text Strategy helps students to know the purpose of the reading text, because after reading the 
text students will sum up the paragraph by their own word, so students will be encouraged to 
be a critical reader. 
Annotating is creating a summation of text or article by writing brief key points about 
the reading passage. Annotation is an interactive strategy which helps to comprehend the text. 
In relation to this, O’Donnel (2004) point out that Annotating is writing to learn strategy for 
use while reading or rereading. It helps students to comprehend difficult material and 
encourage active reading. In short, it can be says that annotation is a systematic approach to 
reading that involve writing symbols on a text while reading. 
Students who annotate their texts read to make meaning rather than read just to 
complete the assignment. Annotation requires the students to think about what they are 
reading because when students annotate text they are not just read text but also they can 
remember the information of text a whole automatically. Simpson and Nist (1990) explain 
that annotation is an active reading strategy that improves comprehension. It is the beginning 
of the learning and remembering process. On the other hand, annotation requires students to 
understand what he or she is reading and then put into their own words. 
In this strategy makes students more active in comprehending the content of texts. 
Students mark word, phrase, main idea, or difficult word by notation system, during the 
process student will focus to read text. After that, students try to sum up the information of 
text. So that is why, students can make a new text based on their own words. According to 
Zywica and Gomes (2008), annotation is a reading that students can, and do, adopt, a use in 
subjects such a social studies, literature, and science. It can be particularly useful strategy to 
use in science classes to encourage students focus their attention on science content because it 
helps students visualize as they read so that it is easier for students to understand the content 
and become involve and engage with the text . 
In the other words, annotating text strategy is a good way for students to help students’ 
problem in reading text which is the students can use symbol on the text in order to remember 
the important information easily. 
Based on the background of this research, the researcher determined the problem of 
the research that became the concern of this research. The problem was elaborated into a 
research question: Can the use annotating text strategy improve reading comprehension of 
Grade X students at SMA Negeri 1 Toili? 
 
METHOD 
This research used experimental design. According to Cohen, Manion, and Morrison 
(2000:211), “Experimental design is that investigators deliberately control and manipulate the 
conditions which determine the events in which they are interested.” In this case the study 
applied a quasi- experimental research design with the model of the non-equivalent control 
group design. The sample was Grade X students of SMA Negeri 1 Toili. Therefore, the 
researcher applied two groups which were experimental and control group. Also, the 
researcher used both pre-test and post-test in collecting the data. However, the treatment was 
given only to the experimental group. This research used a design which is adapted from Ary, 
Jacobs, Sorensen, & Razavieh (2010). The design of this research is illustrated below. 
 
Table 1 Quasi-Experimental Research Design 
Group Pre-Test Treatment Post-Test 
E Y1 X Y2 
C Y1 ─ Y2 
 
Population is group consisting of all people to whom a researcher wishes to apply the 
findings of a study (Crowl, 1996). Based on this explanation, population is all elements the 
research subject/object which has quality or units that meet the selection criteria for a group to 
be studied, and from which a representative sample is taken for detailed examination. The 
population of this research was Grade X students of SMA Negeri 1 Toili. The classes 
consisted of nine parallel classes. They were X MIA 1, X MIA 2, X MIA 3, X MIA 4, X MIA 
5, X IIS 1, X IIS 2, X IIS 3, and X IIS 4. The total number of population was 270 students. 
Samples are subsets of people used to represent populations (Crowl, 1996). Regarding 
to the population which has 9 parallel classes and based on the researcher’s preliminary 
observation to the students, the researcher found the students’ problem in learning reading in 
different classes. It means that students who have the same problems in learning reading do 
not only in the same class but also in other class. So that is why, the researcher applied 
purposive sampling technique in conducting the research. In purposive sampling, the samples 
are elements judged to be typical or representative, are chosen from the population (Ary, 
Jacobs & Razavieth, 2002). 
There are two variables in this research. They are dependent variable and independent 
variable. The dependent variable is improving students’ reading comprehension, while the 
independent variable is implementation annotating text strategy. 
To collect the data, the researcher used test as an instrument of the research. The test 
consisted of pre-test and post-test. The pre-test applied before the treatment in order to assess 
the students’ reading skill. The post-test was given after the treatment in order to measure the 
students’ progress after the treatment.  
In conducting the research, the researcher used test as the only instrument in the 
research. In relation to this, Arikunto (2006) points out that the purpose of test is to measure 
knowledge, intelligence, ability or attitude of group or individual. The test consisted pre-test 
and post-test. The test was given to the students before the treatment (pre-test) and after the 
treatment (post-test). There were 4 kinds of the test. They were essay, true false, matching the 
word, and fill in the blank. Every item of the test had similar score except the item of essay 
test, which score was 1 for each correct answer. 
To collect the students' score, the researcher provided the   criteria for scoring the 
students' performance in writing as follows: 
 
Table 2 Scoring System 
No 
Types  and Criteria 
of the Test 
Number of 
Item 
Score of each 
item 
Maximum Score 
1. 
Essay : 
a. Correct content, 
grammar. 
5 
4 
20 
b. Correct content, 
Incorrect 
grammar. 
3 
 
c. Correct 
grammar, incorrect 
content. 
2 
d. Incorrect contect 
and grammar. 
1 
e. No answer. 0 
2. True False 5 1 5 
3. Matching the word 5 1 5 
4. Fill in the blank 5 1 5 
Total 35 
Adapted from kurikulum 2013 
 
Before giving treatment to the students, the pre-test was given by the researcher in the 
first meeting in order to measure the prior knowledge of the students in reading 
comprehension. The result of this test compared with the result of post-test. The kind of the 
tests were essay, true false, matching the word, and fill in the blank. 
After conducting the pre-test, the researcher gave the treatment to the students of 
experimental group. The researcher provided a lesson plan for every meeting in order to make 
the teaching and learning process organized well. In this case, the researcher applied annotating 
text strategy in teaching and learning process. Furthermore, the researcher taught the students 
of control group without treatment. In this case, the researcher did not use the strategy while 
teaching and learning process. The researcher conducted the meeting for six meetings and 
during the school hours excluding pre-test and post-test. On the other words, both of the 
classes had the same meetings. 
After doing the treatment to the students, the researcher gave the post-test to the 
students. It was used to measure the students’ improvement after the researcher gave the 
treatment by using annotating text strategy. In addition, the other goals of this test were to 
find out that the strategy was effective for the students. Students were given questions in the 
same form as the pre-test. The kind of the tests were essay, true false, matching the word, and 
fill in the blank. 
FINDINGS 
There were two kinds of test used by the researcher in gathering the main data in this 
research. They were pre-test and post-test. The pre-test was conducted on 23rd July 2018 and 
the post-test held on 20th August 2018. It was given both of experimental and control group. 
These two tests aimed to finding out the students’ prior knowledge in reading comprehension 
before implementing Annotating Text Strategy and finding out the improvement of students’ 
reading comprehension after giving the treatment. The treatment was only given to the 
experimental group before conducting the post-test. However, the researcher taught the 
students of control group without treatment.  
 
Table 3 Deviation Pre-test and Post-test of the Experimental Group 
 
 
 
No. 
 
Initials 
Scores Deviation 
(D) 
(O2-O1) 
Square 
Deviation (X2) Pre-test 
(O1) 
Post-test 
(O2) 
1 AAS 49 77 28 784 
2 ABM 46 77 31 961 
3 ALD 43 80 37 1369 
4 AKN 37 77 40 1600 
5 ANE 40 77 37 1369 
6 ANS 37 80 43 1849 
7 ARP 49 83 34 1156 
8 BMT 49 80 31 961 
9 BNI 40 80 40 1600 
10 CYP 49 89 40 1600 
11 DSA 54 83 29 841 
12 DVA 34 89 55 3025 
13 FQA 46 89 43 1849 
14 GGT 43 80 37 1369 
15 HPA 40 80 40 1600 
16 IJS 43 80 37 1369 
17 KVG 37 77 40 1600 
18 KVN 51 80 29 841 
19 MAF 54 86 32 1024 
20 MAH 46 83 37 1369 
21 MKH 49 83 34 1156 
22 MSI 40 80 40 1600 
23 PLI 43 80 37 1369 
24 RMA 46 77 31 961 
25 RRI 49 80 31 961 
26 SRP 57 77 20 400 
27 SKI 51 83 32 1024 
28 SVP 60 86 26 676 
29 TCM 54 89 35 1225 
30 YDP 46 80 34 1156 
Total Score 1382 2442 (∑x)= 1060 ∑𝐱² =38664 
Average 46.06 81.4 35.33 1288.8 
 
  
 
 
 
 
 
 
 
 
Based on Table 3, it can be seen that the highest score of the experimental group's pre-
test was 60 while the lowest score was 37. The total score of the students was 1382 and the 
mean score on their pre-test was 46.06. Then, the mean score of experimental group on post-
test was also calculated and it was 81.4. Those data explained that the improvement of the 
experimental group was 35.33. Furthermore, the result of the pre-test and post-test of the 
control group is presented in table 4. 
Table 4 Deviation Pre-test and post-test of the Control Group 
 
 
Based on Table 4, it can be seen that the highest score of the control group's pre-test 
was 60 while the lowest score was 37. The total score of the students was 1520 and the mean 
score on their pre-test was 50.67. Then, the mean score of control group on post-test was also 
calculated and it was 59.27. Those data explained that the improvement of the control group 
was 9. It can be concluded that the students of the control group also could increase their 
mean score. In other words, the improvement of experimental group is more significant than 
the control group. 
Moreover, researcher tested hypothesis whether is accepted or not. On the other 
words, it was needed by the researcher to find out if the implementation of Annotating Text 
Strategy can improve students’ reading comprehension at SMA Negeri 1 toili. If the t-counted 
value was higher, it means that the hypothesis was accepted. It indicated that the treatment 
used by the researcher was significantly effective to improve students’ reading 
comprehension. Otherwise, if the t-counted value was lower than t-table value, it means that 
the hypothesis was rejected or the treatment did not give significant effect to dependent 
variable which was the improvement of students’ reading comprehension. 
 
No. 
 
Initials 
Scores Deviation 
(D) 
(O2-O1) 
Square Deviation 
(X2) Pre-test 
(O1) 
Post-test 
(O2) 
1 ADG 54 63 9 81 
2 APS 54 57 3 9 
3 ASO 49 54 5 25 
4 CPS 51 60 9 81 
5 DSI 49 51 2 4 
6 ENF 51 54 3 9 
7 ERI 54 60 6 36 
8 FDP 46 51 5 25 
9 FMM 51 60 9 81 
10 FTI 49 69 20 400 
11 HMI 60 66 6 36 
12 IMP 49 54 5 25 
13 IVM 51 63 12 144 
14 MAF 54 60 6 36 
15 MNI 43 71 28 784 
16 MRI 57 60 3 9 
17 NAI 54 60 6 36 
18 NSA 51 63 12 144 
19 RBD 60 69 9 81 
20 RDI 49 57 8 64 
21 RIL 51 60 9 81 
22 RIO 46 54 8 64 
23 RLH 49 54 5 25 
24 RTN 49 63 14 196 
25 SMI 37 51 14 196 
26 SNH 57 60 3 9 
27 SNR 51 63 12 144 
28 SRI 49 54 5 25 
29 TDN 49 60 11 121 
30 VAI 46 57 11 121 
Total Score 1520 1778 (∑x)= 258 ∑𝐱² =3092 
Average 50.67 59.27 9 103.07 
 
To find out the significance between the experimental and control group, then the data 
was analyzed by using the formula from Arikunto (2010). The result of the data analysis 
shows that t-counted is 17. To test the significant difference between two groups, the researcher 
used the level of significance 0.05 with the degree of freedom (df)= 58 (30+30-2). Based on 
the computation, the t-table of df (58) is 2.001. Moreover, the researcher had to find out the 
significant difference in the test. Thus, she compared the value of the t-counted with the value of 
t-table. Therefore, the result shows that the value of t-counted is higher than the value of t-table 
(17>2.001). It indicates that the hypothesis is accepted. The researcher concludes that using 
Annotating Text Strategy can improve students’ reading comprehension of Grade X students 
of SMA Negeri 1 Toili. 
 
DISCUSSION 
 To collect the data, the researcher used the test as the instrument of the research. The 
tests were pre-test and post-test. The pre-test was used in order to measure the prior 
knowledge of students in reading comprehension. The researcher administrated pre-test for 
both group on Monday, July 23rd 2018, control group at 10.30-12.00 a.m. while experimental 
group at 13.30-15.00 p.m. Thus, experimental and control group received the same items of 
pre-test. The items of pre-test were essay, fill in the blank, true false, and matching the word. 
 Moreover, the result of pre-test of experimental group only a student who got 60  in 
the pre-test, while the minimum passing grade of K13 is 75 and the maximum score is 100, 
the highest score was 60 and the lowest score was 34. Next, the highest score of control group 
was 60 and the lowest score was 37. The slight difference indicate that the level of knowledge 
between both classes in pre-test was nearly equal before the treatment it was given. It means 
that most of students got low scores in reading comprehension. There were some reasons why 
all of the students failed in the pre-test, such as: the students lacked of vocabulary and lazy to 
use dictionary in learning English process so that they had to struggle when they were asked 
to comprehend a text. Next, the students lacked of interest to learn English, because they felt 
English lesson was difficult to learned and students lacked of background knowledge , they 
were confused about what the aim of reading the text was , sometimes they just paid attention 
to the meaning of word one by one rather than understanding the whole sentences 
contextually. Also, they spent much time to accomplish the assignments. They still did not 
know how to make their time efficient.  
 To overcome the problems, the researcher conducted the treatment in experimental 
group until sixth meeting. Meanwhile, the Annotating Text Strategy was not used in control 
group by the researcher during teaching reading comprehension. Next, the researcher used 
Annotating Text Strategy during the treatment phase. In the first meeting, the researcher 
explained to students about the way to use the symbols on the text. Thus, researcher 
distributed the text to all students, and asked them to read the text. The students tried to use 
the symbol as the explained by the researcher. Actually, this strategy influenced the students’ 
interest in learning English. According to Nist (1987:05), “Annotating Text Strategy is 
attractive to students because it serves a dual function. They can isolate key ideas at the time 
of the initial reading and then study those ideas later as they prepare for test”. Obviously, 
annotation requires the students to think about what they are reading because during the 
students annotate text they are not read text but they can remember the information of text 
automatically. Simpson and Nist (1990) explain that annotation is an active reading strategy 
that improves comprehension. It is the beginning of the learning and remembering process. 
On the other hand, annotate a text is a process to remember some important information of 
text which is help students are easy to prepare their self in finishing the assignment and help 
them to comprehend the text naturally. Fortunately, the students gradually showed a progress 
of their reading improvement. Since the researcher found that they can be fast in making a 
sentence or conclusion with their own words after read the text.  
 The interesting thing can be found in learning English by using Annotating Text 
Strategy because students used symbols during the learning process. In relation to this, 
“Annotations consist of key concepts.  Additionally, annotations also consist of symbol to 
note important information, potential test items, or information that is unclear and requires 
further questioning” (Nist, 1987:08). It means that, symbols as a guide can be guiding 
students to find the important information in text. Learning and reading a text by using 
symbols would limit the students misunderstanding and confusing in learning English. 
Learning by using Annotating Text Strategy made students be focus, they tried to looking for 
the difficult words, some information explicitly on the text by using the symbols. In short, 
thinking deeply in reading text would increase students’ interest automatically. The students 
are feeling easy to understand the text and the reading process will runs well. Therefore, their 
progress also can be seen from the students’ interest in answering question during the learning 
process. 
 In addition, the researcher wants to identify more the students’ problem related of the 
using of Annotating Text Strategy. Students’ background knowledge problem was caused by 
lack of preparing their self in learning English. Activate background knowledge assess 
potential important ideas. It is necessary needed for students in reading text. According to 
Spangler & Mazzenta (2015:10), 
“Provide students with the background knowledge needed to comprehend the upcoming text”. 
On the other hand, if students do not know the purpose of the text they are reading, the 
reading process becomes meaningless knowledge. In this case, the researcher taught them to 
read the text in the class by using Annotating Text Strategy in order to made students be 
motivate themselves. In this case, the researcher gave several times to students to discuss the 
difficult words or the symbols that the students found on the text together, it helped the 
students to make the problems clearly. After that, the students tried to make a new sentence or 
conclusion of the text by their own words. Annotating Text Strategy is a powerful strategy to 
activate students’ background knowledge because Annotating Text Strategy is a provide 
symbols to increase students’ interest and motivate students to read text, having a good 
impression in reading a text would build students interested in reading text and it made 
students’ background knowledge is coming naturally. Furthermore, has a good background 
knowledge would be a collusion for students to accomplish the assignment without spend 
much time.   
 After  getting   the  treatment,  the         researcher then conducted post-test. In this 
case, the students were given similar questions in the same form as the pre-test. Additionally, 
the post-test was applied to measure the students’ improvement after the researcher gave the 
treatment by using annotating text strategy. The researcher conducted the post-test both 
experimental group and control group on Monday, August 20th 2018, control group at 10.30-
12.00 a.m. while experimental group at 13.30-15.00 p.m. Furthermore, the result of post-test 
of experimental group was increased. The highest score was 89, it was gotten by four students 
and the other students got score from 86 to 77, and the passing grade of K13 of the English 
lesson in SMA Negeri 1 Toili is 75. It means that all of students were passed. Meanwhile, the 
highest score of control group was 71, and the lowest score was 51. 
 The mean score of experimental group in pre-test was 46 and mean score of control 
group was 51. The mean score in post-test of experimental group was 81. It means that there 
was significant progress of mean score of experimental group from 46 to 81, and the mean 
score of control group in post-test was 59. Based on the result between pre-test and post-test 
experimental group and pre-test post-test control one, it shows that both group had progress. 
Based on the explanation, the researcher found that t-counted value (17) is greater that t-table 
value (2.001). It means that the research hypothesis was accepted. As the result, the researcher 
concluded the use of Annotating Text Strategy was effective in teaching reading 
comprehension. 
Based on the result of post-test, most of the students' reading comprehension has 
improved. The success of this research was the same as the previous research did by Syah 
(2013) in his research entitled “Improving Students’ Reading Comprehension of The 
Eleventh Grade of Language Program of MAN Bawu Jepara in The Academic Year 
2012/2013 by Using Annotating Text Strategy”. The result of this research shows that the 
using of annotating text strategy can improve students’ reading comprehension. Another 
research which is relevant to improve students’ reading comprehension is a research entitled 
“Experimental Inquiry of Paired Annotation and One Stay Two Stray in Reading 
Comprehension of Narrative Text at Grade X SMAN 1 Kampar Riau”. It was conducted by 
Rasyidah (2013). Based on the result of her research, the study show that paired annotation is 
equally powerful in improving students’ reading comprehension of narrative text. It was 
because this strategy could create a comfortable learning for students in which they would 
feel confident, active, and exiting in learning and doing the material in classroom. 
 
CONCLUSION 
Based on the research findings, the researcher concludes that using Annotating Text 
Strategy can improve students’ reading comprehension of Grade X students of SMA Negeri 1 
Toili. It can be seen from the result of t-counted (17) which was higher than the value of t-
table (2.001). The teacher teaches the students by using Annotating Text Strategy and they are 
enjoy and interested in learning English. They try to look for the difficult words, some 
information explicitly on the text by using the symbols of Annotating Text Strategy.  
Besides, using Annotating Text Strategy has some strengths in teaching reading 
comprehension. First, one of the firepower of Annotating Text Strategy in teaching reading 
comprehension can improve concentration, so the students do not become distracted and have 
to reread the text. Second, it provides an immediate self-check for students’ understanding of 
the text’s key ideas and help students remember more. In addition, the strength is that it can 
influence the students and encourage the students to make inference and draw a conclusion 
about the text by their own words. 
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